For both sophomores and seniors, I measured family socioeconomic background with a composite variable derived from a number of measures of parental background and family resources.2
To assess the effects of scholastic performance on school retention and employment propensity, l also included among the general predictors of labor force and school enrollment Status two measures of scholastic achievement:  self-reported grades and a standardized-test composite. As measures of scholastic achievement, grades and test scores differ in that grades do not vary across schools, while test scores vary both within and between schools.
Three demographic variables are also included äs general predictors: sex, age, and marital Status.  Respondents' sex is measured by a dummy variable coded l = male and 0 - female.  Because younger respondents are expected to be less likely to participate in the labor force and more likely to be enrolled in school, I also included a measure of the respondent's age, coded in years, in the models discussed below. Marital Status was included äs a demographic variable to test the hypothesis that the increased financial responsibilities that accompany marriage are likely to force respondents into the labor force.
Finally, to assess the effects of past labor force experience on youths1 labor force and enrollment Status (see Stevenson, 1978a), I included a dummy variable measured in the base-year survey of past work experience.
Consistent with the discussion above, I also included six variables that are likely to affect Hispanics disproportionately äs predictors: respondent's, father's, and mother's length of U.S. residence (measured in years); a dummy variable for whether the respondent is bilingual; proficiency in the non-English language; and proficiency in English. (See appendix for coding details.)
Regarding the language measures, I considered respondents bilingual if a language other than English was given in response to at least one of three questions: mother tongue of respondent (first language spoken), second mother tongue (other language spoken before schooling), respondent's usual language.  These criteria clearly distinguish those students who have never used a language other than English from those who have had at least some natural exposure to another language. Note that this is unlike the criteria used in the Bilingual Education Act (äs amended in 1974) to define children of limited English proficiency in that it does not hinge on students1 level of English proficiency or nativity (see O'Malley, 1981:Ch. 2).  My definition also excludes respondents with only indirect contact with languages other than English, such äs those who studied a language in school äs an academic subject.
2Replacing the socioeconomc Status composite with measures of father's and mother's education and family income does not change the Substantive results reported here.  The summary measure was used because of the large numbers of missing values on parental education (15 to 20 percent) and family income (12 to 18 percent).

